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Chapter  1 


The  Problem  and  Its  Importance 


The  Statement  of  the  Problem*  The  purpose  of  this 
service  paper  is  to  discover  to  what  extent  certain  visual 
aids  are  employed  in  currently  used  junior  high  school 
American  history  textbooks,  and  to  note  similarities  and 
differences  in  the  method  of  their  use. 

The  visual  aids  studied  will  comprise  pictures,  maps, 
graphs,  and  cartoons.  The  word  "graph1*  in  this  analysis  will 
be  an  inclusive  term  and  as  such  will  include  each  textbook’s 
quantitative  data,  as  shown  in  graphs,  charts  and  diagrams. 

This  analysis  may  be  used  as  a partial  guide  in  the 
selection  of  textbooks  for  the  junior  high  school;  and  it  may 
serve  as  a stimulant  towards  better  use  of  pictures,  maps, 

graphs,  and  cartoons  that  are  found  in  our  junior  high  school 
American  history  textbooks. 

Teachers  of  history  have  access  to  many  useful  visual 

materials  of  instruction.  Among  the  most  available  and  most 
economical  are  textbook  illustrations.  To  skim  over  carelessly 

the  pictures,  maps,  graphs,  and  cartoons  found  in  junior  high 
history  textbooks  is  to  ignore  valuable  educational  deposits. 

A prudent  use  of  history  textbooks’  illustrations  should  result 
in  aroused  interest,  better  habits  of  study,  and  increased 
understandings . 
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In  almost  all  learning  repetition  is  necessary.  Planned 
repetition  of  the  same  problem  through  the  media  of  words, 
pictures,  maps,  graphs,  and  cartoons  is  desirable  for  two 
reasons:  first,  it  prevents  boredom  and  keeps  interest  alive; 
secondly,  repetition  gives  wider  meaning  and  broader  associa- 
tions . 

Recorded  American  history  traces  the  transmission,  the 
accumulation,  and  the  transmutation  of  certain  essential 

aspects  of  the  American  social  heritage  from  the  discovery 
of  Columbus  to  the  atomic  bomb.  Wise  use  of  the  textbooks* 
pictures,  maps,  graphs,  and  cartoons  will  focus  the  spotlight 
on  these  social  experiences  in  a concrete,  detailed,  and 
interesting  manner.  Each  of  these  visual  aids  should 
supplement,  interpret  and  enrich  the  other  and  their  coopera- 
tive use  will  result  in  a more  comprehensive  knowledge  of 
American  history  in  the  junior  high  school. 

Importance  of  textbook.  Oftentimes  it  is  the  textbook 
that  determines  the  content  of  instruction  as  well  as  the 
teaching  procedure  in  the  thousands  of  classrooms  in  these 

United  States.  Cubberley^  tells  us  that  the  publishirg  of 
textbooks  is  "big  business'*  in  this  land  of  the  free.  Nowhere 
perhaps  are  textbooks  given  a more  severe  trying-out  process  or 
revised  as  often. 

1 Ellwood  B.  Cubberley,  The  Textbook  Problem  (Boston:  Houghton 
Mifflin  Company,  1927),  p.  4 
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The  textbook  has  long  been  considered  the  foundation  upon 
which  all  teaching  rests.  It  is  quite  apparent  that  we  are 
textbook-using  people  and  there  seems  to  be  no  indication  that 
America  will  change  this  system  in  the  near  future,  Johnson 
claims 

Prom  the  point  of  view  of  American  conditions, 
the  most  important  aid  in  the  teaching  of  history  is 
the  textbook. 2 

The  beginning  as  well  as  the  veteran  teacher^s  first  demand  is 
a textbook.  Often  times  it  is  the  text  that  determines  the 
facts  to  be  expounded,  and  also  the  form  of  presenting  them. 

The  textbook  in  the  teaching  of  history  is  the  road  map 

without  which  perhaps  both  teacher  and  pupil  would  become 

engulfed  by  the  millions  of  topics,  the  thousands  of  persons, 

and  the  hundreds  of  dates.  Schutte  remarks s 

To  dispense  with  the  textbook,  then  is  nothing 
short  of  folly,  and  to  continue  argument  against  its 
use  is  an  educational  fallacy.3 

No  doubt  the  size,  shape,  type  and  scope  of  history  textbooks 

may  vary,  but  there  is  little  probability  of  their  complete 

elimination. 

2 Henry  Johnson,  Teaching  of  History  (New  York;  The  Macmillan 
Company,  1940  Revised),  p.  241 

3 T.  H.  Schutte,  Teaching  the  Soc ial  Studies  on  the  Secondary 
Level  (New  Yorks  Prentice  Hall  Inc.,  1938),  p.  334 
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Cartwright  with  a good  deal  of  justification  points  out: 

The  textbook  is  probably  the  best  single  tool 
available  to  the  Social  Studies  teacher.4 

Importance  of  Illus trat ions . Illustrations  are  not  new  in 
textbooks  but  have  appeared  in  them  since  the  time  of  Comenius 
in  1657.  Branom  argues: 

G-ood  textbooks  in  the  social  studies  are  highly 
illustrated  with  maps,  pictures,  graphs,  charts  and 
various  tables.  It  is  rare  to  find  a schoolroom  which 
has  all  the  pictures  and  wall  maps  which  might  be  used 
profitably.  In  fact,  most  rooms  are  poorly  equipped 
with  such  materials.  If  for  no  other  reason,  good  text- 
books should  be  used  for  the  visual  material  which  they 
c ontain. 5 

The  objective  of  most  progressive  teachers  is  to  plan  school 
work  in  sus  h a fashion  that  pupils  may  master  it.  The 
interested  teacher  will  find  in  visual  instruction  one  of  the 
strongest  methods  of  promoting  natural  learning  and  proper 
motivation;  in  the  visual  aids  of  a textbook  the  teacher  will 
have  at  hand  efficient  instruments  with  which  he  can  bring 
vividness  and  concreteness  to  the  child’s  learning  process. 
Authorities  in  general  seem  to  agree  that  the  whole  process  of 
learning,  including  the  asking  of  pertinent  questions^  is  much 
more  active  when  visual  aids  are  used  than  when  they  are  not. 


4 William  H.  Cartwright,  "How  To  Use  a Textbook,"  Ho.  2 in 

Harold  M.  Long,  Managing  Editor  How  To  Ho  It  Series 

of  the  national  Council  For  the  SUETal’  Studies 

(7/ashington:  The  Council,  1947),  p.  6 

5 Frederick  K.  Branom,  The  Teaching  of  The  Social  Studies 
(Hew  York:  ¥.  H.  Sadlier  Inc.,  19427,  p.  116 
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Importance  of  Pic tures . Appropriate  pictures  in  a history 
textbook  are  valuable  sources  of  interest  to  most  children 
and  it  is  a wealthy  mine  that  should  be  tapped. 

Pictures  are  said  to  contribute  to  the  meaning  and 
so  to  combat  verbalism,  to  give  a sense  of  reality, 
to  arouse  and  sustain  both  interest  and  effort,  to 
stimulate  the  imagination  and  to  aid  retention.  These 
benefits  are  said  to  accrue  to  all  students,  but 
especially  to  those  of  less  than  average  ability.  All 
these  claims  seem  to  be  within  the  limits  of  probability 
and  have  been  validated  to  some  degree  by  results  of 
research.  That  pictures  contribute  to  the  accuracy* 
clarity  and  organization  of  ideas  is  beyond  debate.® 


5 


Pictures  convey  ideas  that  sometimes  are  difficult  to  transport 
by  mere  words.  The  portrait  of  a famous  personnage  gives 
additional  force  and  distinctness  to  the  recollection  of  his 


character;  the  scene  of  an  important  battle  creates  a stronger 
hold  of  our  imaginat ion  than  just  the  mere  description  of  that 
battle.  Pictures  tend  to  make  the  past  real.  It  seems  that 
no  amount  of  lengthy  description,  however  accurate  or  vivid  can 
help  the  pupil  to  visualize  the  record  of  the  past  as  can 
pictures  of  that  period. 

Importance  of  Maps . A map  might  be  considered  a shorthand 
record  of  a mass  of  knowledge  which  would  require  many  pages. 


or  even  a volume  to  record  in  words.  Almost  anything  concern- 
ing a region  or  a country  may  be  shown  on  a map  - the  form, 

the  size,  the  location,  direction,  topography,  transportation 

lines,  vegetation,  animal  life,  industries,  and  density  of 

6 Ernest  Horn,  Methods  of  Instruction  in  The  Social  Studies 
(Hew  Yorks  Charles  Scribner's  Sons,  1^57 ) , pp.  360-361 
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population.  Hitler^  idea  of  geo-politics  can  "be  understood 

with  a good  map  because  it  can  show  the  location  of  resources 

on  the  earth,  resources  often  desired  by  two  warlike  nations. 

A map  can  give  to  the  pupil  the  idea  of  one  world,  however  its 

size  has  been  diminished  by  science,  one  world  separated  by  the 

common  denominator  of  space.  Horn  maintains: 

Haps  must  be  accorded  a pre-eminent  place  among  the 
visual  aids  to  learning  in  the  social  studies.  In  fact 
they  are  indispensable  to  the  thought  of  the  student, 
as  well  as  to  the  thought  of  the  scholar.7 

The  snapshot  portrays  concretely  and  realistically  a definite 
locality  or  habitat;  the  map  carries  the  story  further  with  a 
reasonable  explanation  of  how  such  an  environment  was  created, 
namely,  because  of  existing  conditions  such  as  location,  sur- 
face, and  climate.  Alert  teachers  should  make  use  of 

political  and  physical  maps  to  show  how  geographic  environment 
has  influenced  the  growth  and  development  of  the  social  group. 
With  such  maps  the  pupil  will  readily  see  that  even  though 
advances  in  the  physical  sciences  have  cut  down  the  number  of 
days  it  takes  to  cross  the  Atlantic  Ocean  on  a physical  map; 
stumbling  retrogressions  in  the  social  sciences  have  added  days 
to  the  passage  of  the  Atlantic  Ocean  on  a political  map.  The 
main  purpose  of  maps  is  to  help  the  pupil  to  understand  place 

relation  or  to  realize  that  he  must  keep  history  on  the  earth. 


7 Horn,  ojo.  c it . , 


p.  388 
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The  physical  background  is  needed  to  make  facts 
real;  it  is  needed  also  in  many  cases,  to  explain 
fact s.° 

Wesley^  pointedly  showed  that  maps  are  highly  condensed 

compilations  of  information.  To  the  qualified  map  reader, 
they  reveal  a huge  store  of  information,  and  there  is  scarcely 
any  type  of  quantitative  information  which  cannot  he  shown  on 
a map. 

Importance  of  q raphs . Graphs,  with  the  connotation  of 

including  diagrams  and  charts,  present  statistical  knowledge 
in  a simple,  logical  and  interesting  manner.  Those  educators, 
who  accentuate  the  positive,  rightfully  claim  that  the  graphic 
method  of  instruction  has  been  adopted  by  the  business  world. 


and  accordingly  is  a valuable  pedagogical  tool.  The  various 

types  of  graphs  - the  bar,  the  circle,  the  curve,  and  the 
pictorial  chart  are  used  extensively  in  newspapers,  magazines 
and  o ther  publications  to  convey  statistical  and  complicated 
data.  Horn1^  decided  that  the  efficiency  of  the  graphs  was  due 
to  the  fact  that  they  made  clear  important  facts,  relationships 
and  generalizations  that  were  not  usually  intelligible  because 
of  the  complexity  of  the  numerical  information. 

Graphs  serve  in  the  same  capacity  of  pictures,  that  is 


they  help  make  abstractions  clear.  They  are  symbols  of 


8 Johnson,  0£.  c it . . p.  220 

9 Edgar  B.  Wesley,  Teaching  The  Social  Studies  (Bostons  D.  C. 
Heath  and  Company^  iy4a)  * pp.  3b 1-3 bo 

10  Horn,  0£.  cit . , pp.  386-387 
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reality  rather  than  representations  of  reality 


Graphic  materials  are  the  most  abstract  of  all 
visual  teaching  materials,  yet  they  are  far  less 
abstract  than  the  printed  word  of  the  textbook  or 
the  spoken  word  of  the  teacher  • • . • • 

Citizens  of  the  modern  age  must  be  skillful  in  understand- 
ing and  using  the  graphic  method  for  inf ormation.11 

Graphs  in  textbooks  reveal  the  essence  of  a quantitative 
mass  of  facts  without  the  disconcerting  effect  of  verbal  sham 

and  decoration.  In  the  world  of  the  twentieth  century  the 

graph  seems  an  essential  aid  to  unders tanding . 

Importance  of  Cartoons . The  popularity  of  comic  books  may 

well  testify  for  the  appeal  that  cartoons  have  for  pupils. 

The  cartoon  is  an  illustration  dramatizing  or  em- 
phasizing a story  by  making  use  of  humor,  fantasy, 
grotesquerie,  incongruity,  or  satire  • . . • 

The  logic  of  the  cartoon  lies  in  its  implications 
and  not  in  its  literalness;  it  touches  the  imagination 
which  works  like  a sixth  sense. ^ 

It  appears  that  cartoons  arrest  the  attention  of  pupils  and  may 

be  used  with  great  effect. 


11  Harris  Harvill,  "Use  of  Posters,  Charts,  Cartoons,  and 
Graphs,"  in  William  H.  Hartley,  editor  Audio  Visual 
Materials  in  the  Soc ial  Studies . Eighteenth  Yearbook 

of  The  Matronal  "Council  for  the  Social  Studies  (Washington: 
the  Council,  1947),  pp.  108-110 

12  Charles  3?.  Hoban,  Charles  P.  Hoban,  Jr.,  and  Samuel  Zisman, 
Visualizing  The  Curriculum  (Hew  York:  The  Gordon  Company, 
1937) , P*  220 
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Shaffer  found  in  his  study  on  the  effects  of  cartoons  that 
they  were  desirable  curriculum  material  for  social  studies  in 
the  junior  high  school.  He  went  further  and  claimed  that 
cartoons  made  the  social  studies  vivid  because  of  the  fact 


that  they  represent  motion.  If  repetition  is  desired  in  varied 
settings,  cartoons  serve  one  pleasing  method.  One  of  the 
difficulties  of  teaching  is  to  bridge  the  gulf  between  the  pupil 
and  the  teacher;  cartoons  break  down  the  barriers  of  resistance 
to  learning  by  their  humor  and  satire.  Use  of  cartoons  in 
junior  high  school  history  textbooks  should  kindle  interest  in 
new  problems  especially  those  of  a political,  social  and 
economic  nature. 

Like  the  graph  and  all  other  charts  the  cartoon 
provides  a unique  means  of  telling  a definite  story, 
which  is  appealing  and  understandable,  in  the  briefest 

time  and  the  smallest  possible  space.  Many  messages 
could  not  be  "explained'*  in  any  other  way.  14 


13  Laurance  F.  Shaffer,  Childrens 
Contributions  to  Educ at Ion  Ho . 


Int 

4~2T~ 


, ioAS  of  Cartoons 
lew  Yoric:  Bur e au  of 


Publications,  Teachers  College  Columbia  University,  1930) 
p.  70 


* 


14  Anna  Verona  Dorris,  Visual  Instruction  in  the  Public  Schools 
(Boston:  G-inn  and  Company,  1928),  p.  113 
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Chapter  II: 


Related  Studies 


A check  made  through  the  files  of  theses  and  service 
papers  available  at  the  School  of  Education,  Boston  University, 
disclosed  that  several  studies  had  been  made  on  the  value  of 
visual  aids  apart  from  the  textbook,  and  some  analyses  were 

conducted  on  important  topics  and  representative  persons  in 
junior  high  school  American  history  textbooks,  however,  there 
was  no  research  comparable  to  that  contemplated  in  this  study. 
The  writer  has  found  only  a few  writings  which  bear  directly  on 

the  subject  here  considered. 

15 

Wesley  found  that  the  number  of  pictures  in  six  junior 

high  school  American  history  textbooks  varied  from  176  to  366. 

He  also  discovered  that  the  total  number  of  maps,  graphs  and 

charts  ranged  from  a low  of  forty-three  to  a high  of  114. 

16 

Hall  showed  that  the  total  space  given  to  visual  aids 
(pictures,  maps,  graphs  and  cartoons)  in  ten  senior  high  school 
American  history  textbooks  varied  from  fourteen  per  cent  to 
twenty-four  per  cent  of  the  total  book.  He  figured  also,  that 
of  the  total  visual  aids  used,  pictures  carried  63.9  per  cent; 
maps  3i2.9  per  cent;  graphs,  1.8  per  cent;  and  cartoons  1.4  per 
cent . 

15  Wesley,  ojc.  cit . . p.  381 

16  Galvin  S.  Hall,  "An  Analysis  of  Visual  Aids  in  Ten  Senior 
High  School  American  History  Textbooks,'’  in  G .C  .Barnes  editor, 
The  Contribution  of  Research  to  the  Teaching  of  the  Social 
Studies,  Eighth  Yearbook"  "'of  The  National  Uounc ii  for  the 
Social  Studies  (Washingt on:  the  Council,  1937), pp.  178-179 
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17 

In  one  textbook  that  Walsh  examined,  although  7,740 
words  were  devoted  to  portray  the  period  of  World  War  I,  only 
thirteen  pictures  were  used  to  illustrate  that  same  period. 

The  research  that  formed  the  background  of  the  writer1 s 
analysis  showed  quite  clearly  that  the  amount  of  visual  aids 
contained  in  junior  high  school  American  history  textbooks 
varied.  Since  this  problem  is  real  to  curricula  makers  and 
textbook  publishers,  the  writer  initiated  this  study  as  a 
possible  forerunner  to  other  researches  that  may  be  carried  on 
to  determine  how  our  junior  high  school  American  history 
textbooks  are  visualizing  our  social  heritage. 


17  Emily  L.  Walsh,  "An  Analysis  of  The  Treatment  of  World  War  I 
in  Ten  Junior  High  School  History  Textbooks,"  (unpublished 
Master’s  Thesis,  School  of  Education,  Boston  University, 
1946),  p.  94 


• ‘ . : , 3.;  j i ■ ' •'  . • : 

. 

. • ■:  •• r \ ! :■-  r:  J 1 J - 

’ • , ‘ . nr  • ' r'J  ■.  ) - -i  '}  : • ' 

. • fljfOJ  • t ! ' 9 1 1)  • j - £ zlb\  I • • 

• • . . f • : ; . i 

• . / . • • C j I • .!  • - - M • 0 • 

. ' . • • ; ■ J : • . ••  ' j , , . :..c  . : 

• • . . . • ■ ■ ' . • ' 

■ ■ • • 

, • ; '•  f.  -■  : 


. • \ : • . . ' i Xm 

T.  ’ n.  ' < C : • j X - : :!  ' **-  .i ' -■  : •• 


. . ' 1 : . *i  \ !' 


- _ ) . • 1 i4 


. ;j'  . . - ' 

a . ■ ..  i 


I 


Chapter  Ills  Procedure 


Two  main  motives  prompted  the  writer’s  choice  of  the 
particular  textbooks  for  his  analysis:  first,  a cursory  check 
amongst  the  social  studies  teachers  who  attended  the  Boston 
University’s  Summer  School  in  1948  was  made  to  determine 
history  textbooks  in  current  use;  secondly,  an  attempt  was 

made  to  study  relatively  recent  junior  high  school  American 
history  textbooks. 

The  junior  high  school  American  history  textbooks  studied 
are  listed  below.  The  letter  preceding  the  name  of  each  book 
represents  the  textbook  throughout  the  study  and  is  used  as  a 
code  letter. 

1.  S.  Hartman,  Gertrude,  Charles  C.  Ball,  and  Allan  Uevins 

America  Land  of  Freedom.  Boston:  D.  C.  Heath 

Company,  1946. 

2.  0.  Casner,  Mabel  B.,  and  Ralph  H.  Gabriel,  The  Story  of 

American  Democracy.  Hew  York:  Harcourt  Brace  and 

Company,  1947. 

3.  C.  Y/ilder,  Howard  B. , Robert  P.  Ludlum,  and  Harriet 

McCune  Brown,  This  is  America*  s Stor.y.  Bostons 
Houghton  Mifflin  Company,  1948. 

4.  I.  Faulkner,  Harold  U.,  Tyler  Kepner,  and  Victor  S. 

Pitkin,  U.  £3.  A.  Hew  York:  Harper  and  Brothers 
Publishers,  1945. 
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5.  A.  Barker,  Eugene  C.,  Henry  S.  Commager,  and  Walter  P. 

Webb,  The  Building  of  Our  Nation.  New  York:  Row 

Peterson  and  Company,  1941. 

6.  L.  G-avian,  Ruth  W. , and  William  A.  Hamm,  The  American 

Story.  Boston:  D.  C.  Heath  Company,  1945. 

The  following  analysis  was  made  of  each  textbook,  using 

the  square  inch  as  a unit  of  measure. 

1.  The  pages  in  each  book  were  counted  and  measured. 

2.  The  pictures  in  each  book  were  counted  and  measured. 

3.  The  maps  in  each  book  were  counted  and  measured. 

4.  The  graphs  in  each  book  were  counted  and  measured. 

5.  The  cartoons  in  each  book  were  counted  and  measured. 

6.  The  space  devoted  to  visual  aids  (pictures,  maps, 
graphs  and  cartoons)  was  then  computed  in  comparison 
to  the  total  page  space  of  each  book. 

7.  Computation  was  made  relative  to  specific  fields  of 
political  and  socio-economic  history  which  were 
illustrated  by  the  visual  aids  in  the  textbooks 
analyzed. 
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Chapter  IV: 


Tables  and  Interpretation 


The  tables  are  so  set  up  that  the  visual  aids  in  each 
book  are  tabulated  and  compared  in  the  following  fashion. 

Table  I is  devoted  to  each  book*s  total  space. 

Tables  II  to  VII  (inclusive)  are  devoted  to  pictures. 
Tables  VIII  to  XIII  (inclusive)  are  devoted  to  maps. 

' Tables  XEV  to  XIX  (inclusive)  are  devoted  to  graphs. 

Tables  XX  to  XXV  (inclusive)  are  devoted  to  cartoons. 
Tables  XXVI  to  XXX  (inclusive)  are  devoted  to  the 
entire  field  of  printed  matter,  pictures,  maps,  graphs 
and  cartoons,  showing  comparison  and  relative  standing. 
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TABLE  I 


NUMBER  OF  PAGES  IN  EACH  BOOK  AND  AREA  OF 


EACH  PAGE 


NUMBER 

AREA  OF 

OF  PAGES 

SINGLE  PAGE 

604 

28  square  inches 

. 624 

40  square  inches 

669 

63  square  inches 

5 75 

40  square  inche  s 

796 

26  l/2  square  inches 

637 

33  3/4  square  inches 
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The  word,  "hook11,  in  Table  I and  throughout  the  analysis 
refers  to  the  actual  textbook  excluding  introductions, 
prefaces,  tables  of  contents,  appendices  and  indices. 

Book  "A"  has  the  oldest  copyright  date  with  the  year  1941, 
while  Book  "C"  has  the  most  recent,  being  copyrighted  in  the 
year  1948. 

The  word,  “page",  entails  just  that  area  of  the  page 
space  which  covers  the  printed  and  illustrated  matter,  that  is 

the  vacant  marginal  borders  are  excluded  from  the  measurements. 

Book  “A"  claims  the  largest  number  of  pages  with  796, 
while  Book  "I"  owns  the  smallest  with  575  pages.  T~e  average 
number  of  pages  for  the  six  books  was  650  4/5  pages. 

The  largest  page  space  area  goes  to  Book  “C“ , which  had 

sixty-three  square  inches,  and  Book  “A"  possessed  the  smallest 
page  space  area  with  twenty-six  and  a half  square  inches.  The 
average  area  of  a single  page  for  the  six  books  was  thirty- 
eight  and  one  half  square  inches. 

TABES  II 

NUMBER  OF  PICTURES  IN  EACH 
BOOK 


s 

0 _ 

C 

I 

A 

L 

168 

248 

489 

115 

405 

253 

16 
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TABLE  III 

NUMBER  OP  PAGES  DEVOTEE  TO  PICTURES 
DT  EACH  BOOK 


76 

112 

3/4 

130 

19/48 

68 

2/3 

149 

3/4 

126 

2/3 

s 

TABLE  IV 

PERCENTAGE  OP  BOOK  SPACE  DEVOTED 
TO  PICTURES 

0 C I A 

L 

12. 5^ 

iaf 

19.4*o 

11.9 % 

18  • Q% 

19  • 8/a 

The  general  term,  "pictures'1,  includes  concrete  images  that 
take  the  form  of  paintings,  prints,  and  photographs. 


Book  "C"  has  the  greatest  number  of  pictures  with  489, 
while  Book  "I"  lays  claim  to  the  smallest  number  with  115 
pictures.  The  average  number  of  pictures  used  in  the  six  books 
was  334  l/2. 

Book  "A"  devoted  149  3/4  pages  to  pictures,  whereas  Book 

‘'I"  set  aside  sixty-eight  and  two-thirds  pages. 

Book  "L"  had  19.8**  of  its  book  space  set  aside  for 
pictures,  while  a low  of  11.9^  for  Book  "I"  was  dedicated  to 
pictures.  The  average  percentage  of  picture  space  among  the  six 
books  was  16.7^. 
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TABLE  V 

I 

PERCENTAGE  OF  PICTURE  SPACE  DEVOTED  TO  COLORED 
AND  BLACK-WHITE  PICTURES 


Colored  Pictures 

Black-White  Pictures 

s 

7 .8# 

92.2# 

6 pages 

70  pages 

0 

10.4# 

89.6# 

11  5/6  pages 

100  l/3  pages 

c 

3.06# 

96.94# 

4 pages 

126  19/48  pages 

I 

100# 

68  2/3  pages 

A 

79.1# 

20.9# 

118  23/60  pages 

31  11/30  pages 

L 

3.9# 

96.1# 

5 pages 

— — — — — 

121  2/3  pages 
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TABLE  VI 

PERCENTAGE  OP  PICTURE  SPACE  PE  VOTED  TO 
HISTORICAL  CHARACTERS,  SCENES  AND  PROCESSES 


Historical  Characters 

Scenes  and  Processes 

28. 

71 .1% 

22  pages 

54  pages 

21 .8f* 

18.2?% 

24  2/3  pages 

88  l/l2  pages 

- 

28.6% 

61.4# 

50  l/24  pages 

80  17/48  pages 

43*4^ 

56.6# 

29  5/6  pages 

38  5/6  pages 

20.7 % 

79.2# 

31  1/60  pages 

118  ll/l5  pages 

26.2% 

64.7# 

44  5/6  pages 

81  5/6  pages 

20 


Table  V shows  that  Book  "I'*  used  all  black-white  pictures 
without  recourse  to  color  in  any  of  its  pictures. 

Book  "AM  was  the  high  user  of  colored  pictures  among  the 

six  books  with  79.1 % of  its  total  picture  space  colored. 

The  majority  of  the  books  are  shown  as  using  under  10^  of 
their  total  picture  space  in  colored  form. 

Pictures  were  listed  in  Table  VI  as  being  devoted  to 
historical  characters  if  their  main  theme  was  built  around  a 
central  personnage  and  that  personnage  was  pictured  therein. 

Book  “I*  partitioned  43. 4f*  of  its  picture  space  to 
historical  characters  for  a high  in  this  classification  among 
the  six  books  and  Book  MAM  devoted  20.7%  to  personalities  for 
a low.  The  average  percentage  of  picture  space  among  the  six 
books  devoted  to  historical  characters  was  31.4^  of  their  total 
picture  space. 

Pictures  were  listed  in  Table  VI  as  being  devoted  to  scenes 
anjd  processes  if  their  main  theme  gave  concrete  imagery  to  an 
activity  or  a locale.  Book  *A*‘  apportioned  79. 2%  of  its  total 

picture  space  in  this  classification  towards  dramatizing  scenes 

and  processes,  while  Book  ,,Irt  with  its  accent  on  men  devoted  a 
low  56.6%  of  its  picture  space  to  seenes  and  processes.  Among 
the  six  books,  the  average  percentage  of  picture  space  devoted 
to  scenes  and  processes  was  68.5%  of  their  total  picture  space 
in  this  classification. 
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TABLE  VII 

PERCENTAGE  OP  PICTURE  SPACE  DEVOTED  TO  HOME  LIRE, 
GOVERNMENT,  SETTLEMENT,  INDUSTRY,  SOCIAL  SERVICE 


AND  WAR 


Home  Life 

Government 

Settlement 

Industry 

Social 

Service 

War 

15.  7% 

25.6% 

16.2^ 

17.7^ 

3.9 % 

17.1% 

12  pages 

18  1/3 

pages 

12  1/3 
pages 

13  1/2 

pages 

3 

pages 

14 

pages 

17.5^ 

25.05^ 

11.08 % 

24.6% 

9.6# 

11. 08# 

19  5/6 
pages 

30  1/2 
pages 

13  1/2 
pages 

27  5/6 
pages 

10  5/6 
pages 

13  1/2 
pages 

8.02^ 

26.4/a 

13.2^ 

25.01^ 

7 .9% 

19.3# 

10  23/48 
pages 

34  11/24 
pages 

17  6/24 
pages 

32  15/24 
pages 

10  8/24 
pages 

25  6/24 
pages 

5.0% 

50.5% 

9.4% 

24/J 

13  .8# 

16.7# 

4 pages 

20  5/6 
pages 

6 1/2 
pages 

12  1/2 
pages 

9 1/2 
pages 

11  1/2 
pages 

0% 

23.4^ 

12.5% 

43.1# 

6.2% 

6.1# 

12  pages 

35  1/6 

pages 

18  8/15 
pages 

64  3/5 
pages 

9 5/12 
pages 

9 11/30 
pages 

8.5^ 

28.5% 

5.9% 

22.8# 

10.9% 

22.7/a 

10  13/15 
pages 

35  29/30 
pages 



7 1/2 
pages 

28  19/20 
pages 

13  1/15 
pages 

28  17/20 
pages 
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Pictures  were  listed  as  being  devoted  to  home  life  if  the 
pictures  accentuated  the  family  and  the  home.  Book  "0° 
apportioned  17.5/£  of  its  picture  space  to  home  life  for  a high 
among  the  six  books  in  this  classification  and  Book  WI"  devoted 
5.8^  for  a low.  In  this  classification  the  average  percentage 
of  picture  space  devoted  to  home  life  among  the  six  books  was 

10. e^. 

Pictures  were  listed  in  Table  VII  as  being  devoted  to 
government  if  the  pictures  emphasized  the  establishing  of  and 
operating  of  town,  city,  county,  state,  national  or  internation- 
al government.  Book  ,rIn  apportioned  30.3^  of  its  picture  space 
to  government  for  a high  among  the  six  books  in  this  classifica- 
tion and  Book  "S'*  devoted  23 .6$  for  a low.  In  this  classifica- 
tion the  average  percentage  of  picture  space  devoted  to 

government  among  the  six  books  was  26.2^. 

Pictures  were  listed  in  Table  VII  as  being  devoted  to 
settlement  if  the  pictures  accentuated  the  discovery  and 

settling  of  America  and  foreign  lands.  Book  *S"  apportioned 
16.2^  of  its  picture  space  to  settlement  for  a high  among  the 
six  books  in  this  classification,  and  Book  ’’L"  devoted  5.9^ 
for  a low.  In  this  classification  the  average  percentage  of 
picture  space  assigned  to  settlement  among  the  six  books  was 
U.3£. 

Pictures  were  listed  in  Table  VII  as  being  devoted  to  in- 
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dustry  if  the  pictures  emphasized  the  commercial  side  of 
history;  whether  it  concerned  small  business  or  big  business, 
farm  products  or  manufactured  articles,  transportation  or 
communication.  Book  "A"  apportioned  43.1^  of  its  picture  space 
to  industry  for  a high  among  the  six  books  in  this  classifica- 
tion, and  Book  "S"  devoted  11.1%  for  a low.  In  this  classifica- 
tion the  average  percentage  of  picture  space  assigned  to  in- 
dustry among  the  six.  books  was  26.2%. 

Pictures  were  listed  in  Table  VII  as  being  devoted  to 
social  service  if  their  main  theme  was  built  around  a character 
or  a process  which  was  concerned  with  better  living  on  a 
family,  municipal,  state,  national,  or  international  level. 

Book  "I**  apportioned  13.8/£  of  its  picture  space  to  social  ser- 
vice for  a high  among  the  six  books  in  this  classification  and 
Book  "S'"  devoted  3.9 %>  for  a low.  In  this  classification  the 

average  percentage  of  picture  space  assigned  to  social  service 
among  the  six  books  was  Q.1%. 

Pictures  were  listed  in  Table  VII  as  being  devoted  to  war 
if  their  main  theme  emphasized  preparation  for,  carrying  on  of, 
and  results  from  war.  Book  "L"  apportioned  22.1%  of  its 
picture  space  to  war  for  a high  among  the  six  books  in  this 
classification  and  Book  "A"  devoted  6.1%  for  a low.  In  this 
classification  the  average  percentage  of  picture  space  assigned 
to  war  among  the  six  books  was  15.6%. 
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TABLE  VIII 

NUMBER  OB  MAPS  IN  EACH  BOOK 
0 C I A 


67 


83 


45 


35 


L 

48 


TABLE  IX 

UUMMR  OB  PAGES  BE  VO  TED  TO  MAPS 


nr  EACH  BOOK 


s 

. 0 

C 

I 

A 

L 

23 

43 

5/6 

43 

5/8 

3a 

5/6 

25. 

Il/l2 

3^?0 

S 

TABLE  X 

PERCENTAGE  OB  BOOK  SPACE  DEVOTED  TO 
MAPS  IN  EACH  BOOK 

0 C I A L 

3.8^ 

7.02?£ 

6.5^ 

5.7^ 

3.2/£ 

5.2^ 

The  term,  “map11,  in  these  tables  will  include  those  draw- 
ings or  plans  that  show  some  part  of  the  earthfs  surface. 


Book  *lG *•  has  the  greatest  number  of  maps  with  eighty- 
three,  while  Book  "A1*  lays  claim  to  the  smallest  number  with 

thirty -five  maps.  The  average  number  of  maps  used  in  the  six 
books  was  fifty-two. 

Book  "0rt  devoted  forty-three  and  five-sixths  pages  to 
maps,  whereas  Book  “S'*  set  aside  twenty-three  pages. 
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Book  "0"  had  7.0<$j  of  its  total  hook  space  set  aside  for 
maps  for  a high,  among  the  six  hooks,  while  a low  of  3,2^  was 
apportioned  to  maps  by  Book  "A**,  The  average  percentage  of 
book  space  given  to  maps  among  the  six  books  was  5.2^. 
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TABLE  XI 

PERCENTAGE  OF  MAP  SPACE  DEVOTED  TO 
COLORED  AND  BLACK- WHITE  MAPS 


Colored  Maps 

Black-Yfaite  Maps 

100% 

23  pages 

41  *0cp£ 
18  pages 

58.9*6 

25  5/6  pages 

9.1/3 
4 pages 



90.9?S 

39  5/8  pages 

100% 

32  5/6  pages 

65.^ 

16  ll/l2  pages 

34.7$> 

9 pages 

100?6 

33  3/lQ  pages 
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TABLE  XII 

PERCENTAGE  OF  MAP  SPACE  PE  VO  TED  TO  POLITICAL, 
PHYSICAL,  PICTORIAL  AND  RELIEF  HAPS 


Politic  al 

Physical 

Pictorial 

Relief 

Maps 

Maps 

Maps 

Maps 

43 .4% 

23# 

1 5% 

20.2% 

10  pages 

5 l/3  pages 

3 pages 

4 2/3  pages 

25.8% 

32.3# 

23.5# 

11.02% 

11  l/3  pages 

14  l/ 6 pages 

10  l/3  pages 

45/6  pages 

58.5% 

22.# 

16.4# 

23.2# 

16  3/4  pages 

95/8  pages 

7 l/6  pages 

10  l/6  pages 

41. 35^ 

18.7# 

23.8# 

15.2% 

13  2/3  pages 

6 1/ 6 pages 

75/6  pages 

5 pages 

50.1# 

25  • 3% 

10.2 % 

14.1% 

13  pages 

6 7/12  pages 

2 2/3  pages 

3 2/3  pages 

57.6# 

21 .% 

Vs. 

• 

CO 

12.7 % 

19  13/60 

7 pages 

2 5/6 

4 1/4 

pages 

pages 

pages 
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Table  XI  shows  that  three  of  the  six  books  failed  to  make 


use  of  colored  maps.  Among  the  three  books  that  employed 
colored  maps  Book  '‘A”  was  high  with  6S.2&  of  its  total  map  space 
colored,  while  Book  “C '*  was  low  with  9.1?£. 

Maps  were  listed  in  Table  XII  as  political  if  the  maps 
emphasized  human  relations,  indicating  boundaries  of  countries, 
states,  cities,  railroad  lines,  or  electoral  districts.  Book 
"L"  apportioned  57,6%  of  its  map  space  to  the  political  for  a 
high  among  the  six  books  in  this  classification  and  Book  "0" 
devoted  25,8%  for  a low.  In  this  classification  the  average 
percentage  of  map  space  devoted  to  the  political  among  the  six 

books  was  42.7/'. 

Maps  were  listed  in  Table  XII  as  physical  if  the  maps 
accentuated  size,  location  and  shape;  stressing  the  natural 

features  of  the  earth*s  surface.  Book  '*0 11  apportioned  32.3^  of 
its  map  space  to  the  physical  for  a high  among  the  six  books  in 
this  classification  and  Book  “I"  devoted  18.7^  for  a low.  In 
this  classification  the  average  percentage  of  map  space  devoted 
to  the  physical  among  the  six  books  was  25,7%, 

Maps  were  listed  in  Table  XII  as  pictorial  if  the  maps 
emphasised  symbolism  with  animated  aids  illustrating  various 

objects  such  as  potatoes,  log  cabins,  trains,  ships, 
personnages,  industries,  and  other  natural  resources.  Book  **Irt 
apportioned  23,8%  of  its  map  space  to  the  pictorial  for  a high 
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among  the  six  books  in  this  classification  and  Book  "L"  devoted 
Q.4%  for  a low.  In  this  classification  the  average  percentage 


of  map  space  devoted  to  the  pictorial  among  the  six  books  was 


15.9^. 

Maps  were  listed  in  Table  XII  as  relief  if  the  maps 
stressed  position  and  elevation,  showing  the  contrast  between 
mountains  and  valleys,  rivers  and  deserts,  plateaus  and  low- 
lands. Book  ,tCw  apportioned  23.2j£  of  its  map  space  to  relief 
for  a high  among  the  six  books  in  this  classification,  and  Book 
"O'*  devoted  11,02%  for  a low.  In  this  classification  the 
average  percentage  of  map  space  devoted  to  relief  among  the  six 
books  was  16%, 

The  maps  in  the  six  books  examined  showed  the  degree  to 
which  history  has  been  and  is  being  influenced  by  physical 
factors.  Countries  are  mapped  as  having  risen  or  fallen  accor- 
ding to  their  natural  geographic  adantages  or  disadvantages. 


With  the  physical  maps  in  the  textbooks  studied,  the  sig- 
nificance of  climate  and  soil  was  shown.  With  the  political, 
tiie  boundary  lines  of  countries  were  drawn  which  was  of  value 
in  tracing  the  growth  of  a country  territorially.  With  the 

relief  maps,  the  surface  conditions  of  the  earth  are  seen  and 
with  them  came  the  perception  of  the  elevation  and  depression. 
With  the  pictorial  maps  in  the  books  analyzed,  the  varied  re- 
sources of  countries  were  superimposed  on  a part  of  the  earth* s 
surface  and  brought  out  vividly  the  idea  of  geo-politics. 
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TABLE  XIII 


PERCENTAGE  OP  MAP  SPACE  DEVOTED  TO  EXPLORATION 
AND  SETTLEMENT,  RESOURCES  AND  INDUSTRY  AND  ¥AR 


Exploration 

Resources 

War 

and 

and 

Settlement 

Industry 

47 ,8/a 

21,6/a 

ZQ.efa 

11  pages 

5 pages 

6 2/3  pages 

42. 

• 

0 

to 

21.2$ 

18  l/2  pages 

13  1/3  pages 

9 1/2  pages 

49^ 

23  .&% 

27.1^ 

21  l/24  pages 

10  l/o  pages 

11  5/6  pages 

47.2^ 

22.8 % 

29.9 fa 

15  l/2  pages 

7l/2  pages 

9 5/6  pages 

60.7% 

21.8^ 

17  • 3/o 

15  3/4  pages 

5 2/3  pages 

4 l/2  pages 

55.^ 

2Z% 

21.6^ 

18  5/l2  pages 

7 2/3  pages 

7 13/60  pages 

Haps  were  listed  in  Table  XIII  as  being  devoted  to 
exploration  and  settlement  if  the  maps  accentuated  the  discovery 
and  settlement  of  America  and  foreign  lands.  Book  "A” 

apportioned  60.7%  of  its  map  space  to  exploration  and  settle- 
ment for  a high  among  the  six  books  in  this  classification, 
and  Book  "0  devoted  42.2%  for  a low.  In  this  classification 

the  average  percentage  of  map  space  assigned  to  exploration  and 
settlement  among  the  six  books  was  50.6%. 

Maps  were  listed  in  Table  XIII  as  being  devoted  to  re- 
sources and  industry  if  the  maps  emphasized  the  commercial  side 
of  history;  whether  it  concerned  small  or  big  business,  farm 

products  or  manufactured  articles,  transportat ion  or  communica- 
tion. Book  "O'*  apportioned  30.4 % of  its  mp  space  to  resources 
and  industry  for  a high  among  the  six  books  in  this  classifica- 
tion and  Book  "S"  devoted  21.6%  for  a low.  In  this  classifica- 
tion the  average  percentage  of  map  space  assigned  to  resources 
and  industry  was  23.8f». 

Maps  were  listed  in  Table  XIII  as  being  devoted  to  war  if 
the  maps  emphasized  the  preparation  for,  carrying  on  of,  and 
results  from  war.  Book  "I1*  apportioned  29. 9%  of  its  map  space 
to  war  for  a high  among  the  six  books  in  this  classification  and 

Book  "Art  devoted  17.5%  for  a low.  In  this  classification  the 
average  percentage  of  map  space  assigned  to  war  among  the  six 
books  was  24.5%. 
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TABLE  XIV 

NUMBER  OF  GRAPHS  HT  EACH  BOOK 


18 

25 

37 

27 

24 



11 

> 

S 

NUMBER 

0 

TABLE  XV 

OF  PAGES  DEVOTED  TO  GRAPHS 
IN  EACH  BOOK 

i 

C I ' A 

L 

9 

10  1/3 

14  47/48 

16  3/4 

9 9/10 

1 

5 

S 

TABLE  XVI 

PERCENTAGE  OF  BOOK  SPACE  DEVOTED 
TO  GRAPHS  IN  EACH  BOOK 

0 C I A 

L 

1.4$ 

1.65$ 

2.2$ 

2.9$ 

1.2$ 

.8$ 
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TABLE  XVII 


PERCENTAGE  OF  GRAPH  SPACE  DEVOTED  TO 
COLORED  AND  BLACK-WHITE  GRAPHS 


Colored  Graphs 

Black-White  Graphs 

100^ 

9 pages 

61.1% 

7 pages 

32.3% 

3 l/3  pages 

1 

100% 

14  47/48  pages 

10C$ 

16  3/4  pages 

\ 

100% 

9 9/l0  pages 

100% 

5 pages 
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T. 


v< 


The  term,  graph,  in  these  tables  includes  picture  graphs, 
tables,  diagrams,  charts,  or  more  simply,  those  devices  which 
present  quantitative  data  by  other  means  than  words,  cartoons, 
or  maps.  The  listed  graphs  are  those  drawings  which  in  pre- 
senting facts  and  figures  stress  comparisons  of  size,  distance, 
amount  and  numbers. 

Book  "C"'  has  the  greatest  number  of  graphs  with  thirty- 
seven,  while  Book  "L"  lays  claim  to  the  smallest  number  with 
eleven  graphs.  The  average  number  of  graphs  used  in  the  six 
books  was  tvrenty-four. 

Book  ,,Irt  set  aside  sixteen  and  three-fourths  pages  to 
graphs,  whereas  Book  ,lL"  devoted  five  pages  to  graphs. 

Book  "Tw  apportioned  2,9%  of  its  total  book  space  to 

graphs  for  a high  among  the  six  books,  vdiile  a low  of  .8%  was 
apportioned  to  graphs  by  Book  "L" . The  average  percentage  of 

book  space  given  to  graphs  among  the  six  books  was  1.7%, 

Table  XVII  shows  that  five  of  the  six  books  failed  to 
make  use  of  colored  graphs.  Book  "O’*  on  the  other  hand  used 
67,7%  of  its  total  graph  space  Ln  colored  form. 
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TABLE  XVIII 

PERCENTAGE  OF  GRAPH  SPACE  PE  VOTER  TO  BAR, 
ORGANIZATION,  CHRONOLOGICAL  AMD  PICTORIAL 


GRAPHS 


Bar, 

Graphs 

Organ izat ion 
Graphs 

Chronological 

Graphs 

Pictorial 

Graphs 

9.2/ 

11.1/ 

55.5/ 

20.3/ 

5/6  page 

1 page 

/ 

5 pages 

1 5/6 
pages 

- 

9.6/ 

90.4/ 

1 page 

9 1/3 
pages 

17.2/ 

17.1/ 

24.3/ 

39.5/ 

2 7/12 
pages 

2 9/16 
page  s 

3 31/48 
pages 

5 11/12 
pages 

11.3/ 

4.4/ 

83.5/ 

2 pages 

3/4  page 

14  pages 

38.6/ 

6.6/ 

8.6/ 

46.7/ 

35/6  pages 

2/3  page 

13/15  page 

4 8/15 
pages 

4 6 • 6/ 

20/ 

16 . 6/ 

16.6/ 

2 l/3  pages 

1 page 

5/6  page 

5/6  page 
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Bar  graphs  were  those  graphs  which  made  use  of  squares 
divided  into  parts,  presented  in  a series,  or  superimposed  on 
the  largest  unit.  These  bars  sometimes  were  continuous  or 
broken,  sometimes  vertical  or  horizontal.  Five  of  the  six 
books  made  use  of  bar  graphs.  Among  the  five  books  using  bar 
graphs  Book  "L"  apportioned  46.6$  of  its  graph  space  to  bar 
graphs  for  a high  in  this  classification  and  Book  "Srt  allotted 
9.2$  for  a low.  In  this  classification  the  average  percentage 
of  graph  space  devoted  to  bar  graphs  among  the  six  books  was 
20.4$. 

Organizational  graphs  were  those  graphs  which  made  use  of 
schematic  arrangements  and  systematized  diagrams  to  tell  their 
story  of  distribution.  Book  "L”  apportioned  20$  of  its  graph 
space  to  organizational  graphs  for  a high  among  the  six  books 
in  this  classification  and  Book  "I"  devoted  4.4$  for  a low. 

In  this  classification  the  average  percentage  of  graph  space 
devoted  to  organizational  graphs  among  the  six  books  was  11.4$ 

Chronological  graphs  were  those  graphs  which  emphasized 
the  element  of  time.  These  graphs  with  the  use  of  parallel 
lines  often  visualized  biography  and  genealogy.  Four  of  the 
six  books  made  use  of  chronological  graphs.  Among  the  four 
books  using  chronological  graphs,  Book  "S*  apportioned  55.5$ 
of  its  graph  space  to  chronological  graphs  for  a high  in  this 
classification  and  Book  "A*  devoted  8.6$  for  a low.  In  this 
classification  the  average  percentage  of  graph  space  allotted 
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to  chronological  graphs  among  the  six  books  was  17.5/J. 

Pictorial  graphs  were  those  graphs  which  expressed  the 
facts  pictorially  in  a symbolic  manner.  They  illustrated 
relations  and  amounts  by  pictorial  representations  of  objects 
and  symbols.  Book  rt0"  apportioned  90.4^  of  its  graph  space  to 
pictorial  graphs  for  a high  in  this  classification  and  Book  "L'*' 
devoted  16.6^  for  a low.  In  this  classification  the  average 
percentage  of  graph  space  allotted  to  p ic t or ial  g raphs  among 
the  six  books  was  49.5^. 

Many  complex  historical  situations  in  the  six  junior  high 
school  American  history  textbooks  examined,  were  made  intel- 
ligible by  the  use  of  bar,  organization,  chronological  and 
pictorial  graphs.  Relationships  were  made  clear  that  were  not 
otherwise  obvious,  and  attention  was  focused  on  particular 
points  of  importance.  In  the  graphs,  which  were  contained  in 

the  six  textbooks,  ideas  of  a political,  economic  and  cultural 
nature  were  illustrated  in  a logical  and  comprehensive  form. 

In  these  graphs  there  is  seen  thumb-nail  sketches  of  the  "where^1 
of  countries  in  the  international  line-up  of  nations  in  so  far 

as  resources,  population  and  area  are  concerned. 
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TABLE  XIX 

PERCENTAGE  ON  GRAPH  SPACE  DEVOTEE  TO 
GOVERNMENT,  RESOURCES  AND  WAR  IN  EACH 


BOOK 


Govermaent 

Resources 

War 

44.4$ 

40.7$ 

11.1$ 

4 pages 

3 2/3  pages 

1 page 

31.4$ 

63.7$ 

3 l/4  pages 

6 7/12  pages 

44.2$ 

37.2$ 

13.4$ 

65/8  pages 

5 7/l2  pages 

2 pages 

55.2$ 

44.7$ 

9 l/4  pages 

7 l/2  pages 

38.6$ 

57.8$ 

3.3$ 

35/6  pages 

5 11/15  pages 

l/3  page 

3o?; 

63.2$ 

6.6$ 

1 l/2  pages 

3 l/6  pages 

l/3  page 
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Graphs  were  listed  in  Table  XIX  as  being  devoted  to 
government  if  the  graphs  emphasized  the  establishing  of  and 
operating  of  town,  city,  county,  state,  national,  or  inter- 
national government.  Book  "I”  apportioned  55.2^  of  its  graph 
space  to  government  for  a high  among  the  six  books  in  this 

classification  and  Book  "L"  allotted  30 % for  a low.  In  this 
classification  the  average  percentage  of  graph  space  devoted  to 
government  was  40. 6% . 

Graphs  were  listed  in  Table  XIX  as  being  devoted  to  re- 
sources if  the  graphs  emphasized  the  commercial  side  of  history, 
whether  it  concerned  small  or  big  business,  farm  products  or 

manufactured  articles,  transportation  or  communication.  Book 

*0*  apportioned  63.7^h  of  its  graph  space  to  resources  for  a 
high  among  the  six  books  in  this  classification,  and  Book  "C'* 
allotted  37.2/£  for  a low.  In  this  classification  the  average 
percentage  of  graph  space  devoted  to  resources  was  51.2^. 

Graphs  were  listed  in  Table  XIX  as  being  devoted  to  war  if 
the  graphs  accentuated  preparation  for,  carrying  on  of,  and  re- 
sults from  war.  Four  of  t!tesix  books  used  graphs  to  illustrate 
data  pertaining  to  war  • Book  "C " apportioned  13.4$>  of  its  graph 

space  to  war  for  a high  among  the  four  books  in  this  classifica- 
tion and  Book  rtA"  allotted  3.3^  for  a lo w.  In  this  classifica- 
tion the  average  percentage  of  graph  space  devoted  to  Y/ar  among 
the  six  books  was  5.7^. 
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TABLE  XX 

HUMBER  OF  CARTOONS  IH  EACH  BOOK 


2 0 S I A L 


27 

39 

19 

2 

33 

NUUBSR  OT 
3 0 

TABLE  XXI 

PAGES  DEVOTED  TO  CARTOONS 
IN  EACH  BOOK 

C I A L 

11  11/12 

9 7/8 

25  2/5 

1 1/2 

15  1/3 

TABLE  XXII 

PERCENTAGE  OF  BOOK  SPACE  DEVOTED 
TO  CARTOONS  IN  EACH  BOOK 

f 

S 0 C I A L 

1.9?£ 

1.47# 

4.4^ 

Q/t/ 

2.4^ 
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The  term,  "cartoon",  in  the  above  tables  includes 
pictorial  caricatures  on  political  or  social  subjects.  Five 

of  the  six  books  use  cartoons  in  their  visual  aid  content. 

Of  the  five  books,  Book  "0"  has  the  greatest  number  of 
cartoons  with  thirty-nine,  while  Book  "A"  lays  claim  to  the 
smallest  number  with  two.  The  average  number  of  cartoons  used 
in  the  six  books  was  twenty  cartoons. 

Book  "I"  devoted  twenty-five  and  two-fifths  pages  to 
cartoons,  whereas  Book  "A"  set  aside  one  and  one -half  pages. 

Among  the  five  books  using  cartoons.  Book  "I"  had  a high 
4.4$  of  its  book  space  allotted  to  cartoons,  while  a low  .2$  of 
its  book  space  was  devoted  to  cartoons  by  Book  "A".  Among  the 
six  books , the  average  percentage  of  book  space  devoted  to 
cartoons  was  1.7$. 
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TABLE  XXIII 

to 

PERCENTAGE  OB  CARTOON  SPACE  EE  VO  TEE  TO 

COLOREE  AMD  BLACK- WHITE  CARTOONS 

Colored  Cartoons 

Black-White  Cartoons 

s 

0 

70,69^ 

29.3% 

8 5/l2  pages 

3 l/2  pages 

c 

100% 

9 7/8  pages 

/ 

100% 

I 

25  2/5  pages 

A 

100% 

1 l/2  pages 

100% 

L 

15  l/3C  pages 
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TABLE  XXIV 

r 

PERCENTAGE  OE  CARTOON  SPACE  DEVOTED  TO 

HISTORICAL  CHARACTERS,  SCENES  AND  PROCESSES 

Historical  Characters 

Scenes  and  Processes 

s 

22.3 % 

77.7 / 

0 

2 2/3  pages 

9 l/4  pages 

100/ 

c 

9 7/8  pages 

31.4/ 

68.5/ 

I 

8 pages 

17  2/5  pages 

A 

33.3/ 

66.1% 

1/2  page 

1 page 

L 

23.9/ 

76.1/ 

; ' 

3 2/3  pages 

11  11/30  pages 
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Table  XXIII  shows  that  four  of  the  five  books  which  con- 
tain cartoons  used  black-white  cartoons  without  recourse  to  color* 

Book  "0 M had  70.69^  of  its  cartoon  space  in  colored  form. 

Cartoons  were  listed  in  Table  XXIV  as  being  devoted  to 
historical  characters  if  their  main  theme  was  built  around  a 

central  personnage,  and  that  individual  was  drawn  therein. 

Book  "A"  allotted  33.5^  of  its  cartoon  space  to  historical 
characters  for  a high  in  this  classification,  and  Book  'rC* 

failed  to  devote  any  cartoon  space  to  personalities.  Among  the 

five  books  using  cartoons,  the  average  percentage  of  cartoon 
space  devoted  to  historical  characters  was  22.1/£. 

Cartoons  were  listed  in  Table  XXIV  as  being  devoted  to 
scenes  and  processes  if  their  main  theme  gave  concrete  imagery 
to  an  activity  or  a locale.  Book  "C*  apportioned  100%  of  its 
cartoon  space  in  this  classif ication  to  scenes  and  processes, 
while  Book  "Aw  devoted  a low  66. 1%  to  scenes  and  processes. 
Among  the  five  books  using  cartoons,  the  average  percentage  of 
cartoon  space  devoted  to  scenes  and  processes  was  77.8^. 
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TABLE  XXV 

PERCENTAGE  OF  CARTOON  SPACE  DEVOTED  TO  HOME  LIFE, 
GOVERNMENT,  SETTLEMENT,  INDUSTRY,  SOCIAL  SERVICE 


AND  WAR 


Social 

Home  Life 

Government 

Settlement 

Indus  try 

Service 

War 

S 

0 

4.19# 
l/2  page 

50.3# 

6 pages 

5.58# 
2/3  page 

20.9# 

2 1/2 
pages 

4.19# 
1/2  page 

9.78# 

1 2/6 

pages 

n 

6.28# 

27.8# 

11.3# 

31.6# 

21.4# 

5/8  page 

2 3/4 
pages 

1 1/8 
pages 

3 1/8 
pages 

2 2/8 
pages 

I 

* 

38.3# 

9 3/4 
pages 

15.7# 

4 pages 

12.7# 

3 1/4 
pages 

7.9# 

2 

pages 

25.]# 

6 £/5 

pages 

A 

100# 

1 1/2 
pages 

. L 

9.8# 

1 1/2 
pages 

42.4# 

6 1/2 
pages 

22.8# 

3 1/2 
pages 

2.1# 

1/3 

page 

20.9# 

3 1/5 

pages 
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Cartoons  were  listed  in  Table  XXV  as  being  devoted  to  home 
life  if  the  cartoons  caricatured  the  family  or  the  home.  Three 

of  the  five  books,  using  cartoons,  allotted  cartoon  space  to 
home  life.  Book  "L"  apportioned  9.8j£  of  its  cartoon  space  to 

home  life  for  a high  among  the  five  books  in  this  classifica- 
tion, and  Book  "O'1  devoted  4.19^  for  a low  among  the  three 
books  that  allotted  cartoon  space  to  home  life.  Among  the  five 
books,  the  average  percentage  of  cartoon  space  devoted  to  home 
life  was  4.1/£. 

Cartoons  were  listed  as  being  devoted  to  government  if 
the  cartoons  caricatured  the  establishing  of  or  operating  of 
town,  c.ity,  county,  state,  national  or  international  govern- 
ment. Book  "A"  apportioned  100^  of  its  cartoon  space  to 
government  for  a high  among  the  five  books,  and  Book  MCrt 

devoted  27.8^  for  a low.  Among  the  five  books,  the  average 
percentage  of  cartoon  space  allotted  to  government  was  51.7^. 

Cartoons  were  listed  in  Table  XXV  as  being  devoted  to 
settlement  if  the  cartoons  caricatured  the  discovery  and 
settling  of  America  and  foreign  lands.  Three  of  the  five  books 

allotted  cartoon  space  to  settlement.  Book  "I"  apportioned 
15.7^  of  its  cartoon  space  to  settlement  for  a high  in  this 
classification,  and  Book  "O'*  devoted  5.58 % for  a low  among  the 

three  books  that  used  cartoons  to  depict  settlement.  Among  the 
five  books  using  cartoons,  the  average  percentage  of  cartoon 
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space  devoted  to  settlement  was  6.5/£* 

Cartoons  were  listed  as  being  devoted  to  industry  if  the 
cartoons  caricatured  the  commercial  side  of  history;  whether  it 
concerned  small  business  or  big  business,  farm  products  or 
manufactured  articles,  transportation  or  communication.  Among 
the  five  books  using  cartoons,  four  devoted  cartoon  space  to 
industry.  Book  "Cw  apportioned  31.6^  of  its  cartoon  space  to 
industry  for  a high  in  this  classif ication  and  Book  "I”  devoted 
12.7?,?  for  a low  among  the  four  books  that  used  cartoons  to  de- 
pict industry.  Among  the  five  books  using  cartoons,  the  average 
percentage  of  cartoon  space  devoted  to  industry  was  17.6^. 

Cartoons  were  listed  in  Table  XXV  as  being  devoted  to  sociaL 
service  if  the  cartoons  caricatured  a character  or  a process 
which  was  concerned  with  better  living  on  a family,  municipal, 
state,  national  or  international  level.  Among  the  five  books 
using  cartoons,  three  devoted  space  to  social  service.  Book  MI* 
apportioned  7.9^  of  its  cartoon  space  to  social  service  for  a 
high  in  this  classification  and  Book  f,L"  allotted  2.1/£  for  a 
low  among  the  three  books  that  used  cartoons  to  depict  social 
service.  Among  the  five  books  using  cartoons,  the  average  per- 
centage of  cartoon  space  devoted  to  social  service  was  2.8^. 

Cartoons  were  listed  as  being  devoted  to  war  if  the  car- 
toons caricatured  the  preparation  for,  carrying  on  of,  or  the 
results  from  war.  Among  the  five  books  using  cartoons,  four 
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devoted  space  to  war.  Book  '* I '*  apportioned  25,1%  of  its 
cartoon  space  to  war  for  a high  in  this  classification,  and 

Book  "0*  allotted  9.78^  for  a low  among  the  five  hooks  that 
used  cartoons  to  depict  war.  Among  the  five  books  using  car- 
toons, the  average  percentage  of  cartoon  space  devoted  to  war 
was  15 ,£%. 

With  the  use  of  cartoons  in  five  of  the  six  books  examined, 
history  was  presented  in  an  appealing,  interesting  and  arrest- 
ing garb.  Many  of  the  cartoons  exposed  perils  of  society  and 
taught  protection  against  these  cancerous  growths.  Several  of 

the  cartoons  revealed  ma^s  economic  interdependence  and  the 
interrelationship  of  economics  with  government.  The  cartoons 
gave  high  recognition  to  each  American^  responsibilities  as  a 
member  of  his  church,  his  family,  his  municipality,  his  state, 
his  nation  and  his  world. 
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TABLE  XXVI 

ACTUAL  SPACE  DEVOTED  TO  PICTURES, 
MAPS , GRAPHS  AND  CARTOONS  IN  EACH  BOOK 


Pic  tures 

Maps 

Graphs 

Cartoons 

3 

12.5# 

76  pages 

3.85 6 
23  pages 

1.456 
9 pages 

0 

IQfa 

7.02£ 

1.6556 

1.9# 

112  3/4  pages 

43  5/6  pages 

10  l/3  pages 

11  11/12 

pages 

C 

19.4# 

6.5% 

2.256 

1.4756 

130  19/48  pages 

43  5/8  pages 

14  47/48  pages 

9 7/8  pages 

I 

11.956 

5.7% 

2.956 

4.456 

68  2/3  pages 

32  5/6  pages 

16  3/4  pages 

25  2/5  pages 

A 

18.8J6 

5.2% 

1.256 

.2% 

149  3/4  pages 

25  ll/l2  page 

9 9/10  pages 

ll/2  pages 

L 

19.856 

5.2 % 

. 8 % 

2.456 

126  2/3  pages 

33  3/10  pages 

5 pages 

15  l/30  pag^s 
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In  the  six  junior  high  school  American  history  textbooks, 
more  hook  space  was  devoted  to  pictures  than  any  of  the  other 
visual  aids;  maps  appeared  second,  while  graphs  and  cartoons 
devoted  approximately  the  same  percentages  of  hook  space* 

Among  the  six  books , hook  space  devoted  to  pictures  averaged 
16.7?*;  map  space  averaged  5.2^,  and  both  graph  and  cartoon 
space  averaged  approximately  1*7?£.  Cartoons  alone  of  the  four 
visual  adds  were  not  used  in  all  six  hooks. 
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TABLE  3CEVII 


I 


s 


0 


G 
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PERCENTAGE  OF  VISUAL  AIL  SPACE  LEVOTEL 
TO  PICTURES,  MAPS,  GRAPHS  ANL  CARTOONS 


IN  EACH  BOOK 

Pic  tures 

Maps 

Graphs 

Cartoons 

10.6% 

2\.% 

7.9 % 

6 Ufa 

24  • 5% 

5.77 % 

6.65% 

65. 5^ 

21 .0% 

7.5 % 

4.9 % 

41.% 

22.% 

11.6 % 

17.6 % 

19.% 

15.% 

5 .2% 

. 8% 

10.% 

18.  5% 

2.7 % 

8.5 % 

,-,n’  University 

School  of  Education 
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Book  "A”  apportioned  79.3^  of  its  total  visual  aid  space 
to  pictures  for  a high  in  this  classification,  whereas  Book  "I" 
allotted  47,7^  for  a low.  Among  the  six  hooks,  the  average 

percentage  of  total  visual  aid  space  devoted  to  pictures  was 

66.1%. 

Book  “O"  apportioned  24.5^>  of  its  total  visual  aid  space 
to  maps  for  a high  in  this  classification,  whereas  Book  "A* 

allotted  13 .3%  for  a low.  Among  the  six  hooks,  the  average 
percentage  of  the  total  visual  aid  space  devoted  to  maps 
was  20.5%. 

Book  "IM  apportioned  11.6^  of  its  total  visual  aid  space 
to  graphs  for  a high  in  this  classification,  whereas  Book 

allotted  2.7%  for  a low.  Among  the  six  hooks,  the  average 
percentage  of  the  total  visual  aid  space  devoted  to  graphs 
was  6.0%. 


Book  "I*  apportioned  17.6%  of  its  total  visual  aid  space 
to  cartoons  for  a high  in  this  classification,  whereas  Book 
'*3rt  did  not  use  cartoons.  Among  the  six  hooks,  the  average 
percentage  of  the  total  visual  aid  space  devoted  to  cartoons 
was  6.5%. 

TABLE  XXVIII 

PSRCEHTAGE  OF  SPACE  DEVOTED  TO 


DRIFTED  MATTER  IF  EACH  BOOK. 
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82. 3^ 


£ C I A 


71.4f£ 

70.4% 

75.1% 

7 e.6% 
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71.8% 
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Book  "S,r  apportioned  82.3#  of  its  book  space  to  printed 
matter  for  a high  in  this  classification,  while  Book  "C* 
allotted  70.4#  for  a low.  Among  the  six  books,  the  average 
percentage  of  book  space  devoted  to  printed  matter  was  74.6#. 

TABLE  XXIX 

PERCENTAGE  OP  TOTAL  SPACE  DEVOTED  TO 
VISUAL  AIDS  IN  EACH  BOOK 


S 

0 

C 

I 

A 

L 

17.7# 

28.6# 

29.6# 

24.9# 

23.4# 

28.2# 

Book  "C*  apportioned  29 .6#  of  its  book  space  to  visual 
aids  for  a high  in  this  classification,  v/hereas  Book  "S’* 
devoted  17.7#  for  a low.  Among  the  six  books,  the  average 
percentage  of  book  space  devoted  to  visual  aids  was  25.4#. 

TABLE  XXX 

RELATIVE  POSITIONS  OP  SIX  BOOKS  IN  REGARD  TO 
SPACE  DEVOTED  TO  THE  VARIOUS  TYPES  OP 
VISUAL  AIDS 


S 

0 

C 

I 

A 

L 

6 

2 

1 

4 

5 

3 

Each  of  the  six  textbooks  analyzed  had  individual 
characteristics  in  their  use  of  illustrative  materials,  and 
these  may  be  shown  quite  clearly  by  focusing  the  spotlight 
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upon  each  book*s  visual  aid  content 


Book  ”S" 

Book  "S"  contains  many  beautiful  illustrations,  which 
representations  are  drawn  from  an  extraordinarily  widespread 
list  of  library  and  state  collections,  rare  books,  historical 
societies,  historical  museums,  art  museums,  and  paintings  by 
famous  American  artists.  The  analysis  showed  that  17.7/£  of  the 
book  was  devoted  to  visual  aids,  which  was  the  lowest  percent- 
age of  the  six  books  examined. 

The  animated  pictorial  representations  are  arranged  and  so 
placed  to  stimulate  the  imagination  and  help  interpret  the 
action.  The  use  of  inserts  in  color,  halftone  inserts,  half- 
tones of  prints,  paintings  and  photographs  helps  to  make  of  this 
American  history  textbook  a beautiful  and  useful  tool  for 
learning. 

Book  *'S " sets  apart  32.3/£  of  its  space  to  printed  matter, 
and  its  simple  vocabulary,  sentence  structure  and  paragraph 
structure  demonstrate  that  it  is  a usable  junior  high  school 
American  history  textbook. 

Book  "0" 

Of  the  six  books  studied,  Book  ”0"  had  the  second  highest 
percentage  of  visual  aid  space  with  28.6?£. 


, ) . o o 

. , . - S-  ' • ; . • , : • £>  j 

c j " 1,"  \ ' 


. 


. 

■ . , ) . ' ' c,a 

" L ' ' ; ■ . J ■ J - J 

t J ' : 1 tG  •-  - 

. •.  . 'i  i i y - ' 


: (.  f 


. . J ) > ;1;  ' 


G 


In  the  analysis  it  was  discovered  that  this  book  had  the 
greatest  percentage  of  map  space  with  7.0^.  The  maps  are 
numerous,  large,  clear  and  simple.  The  maps  7/ere  close  to  the 
text  to  which  they  referred  and  appeared  to  teach  visually  the 
American  geography  that  is  necessary  to  understand  American 
history.  The  employment  of  blue  and  red  colors  on  the  maps 
tended  to  arrest  the  reader's  attention.  41.06%  of  its  map 

space  is  colored  which  helps  to  keep  history  on  the  earth  in 
modem  technicolor. 

Book  "0"  with  its  comprehensive  use  of  visual  aids 
graphically  portrays  not  only  how  people  have  lived,  but  where 
people  have  lived.  Among  the  six  books  examined,  this  was  the 
sole  textbook  to  make  use  of  color  in  all  four  types  of  visual 
aids . 

Book  "C" 

Among  the  six  books  under  scrutiny,  Book  "C " had  the  top 
position  for  sjoace  allotted  to  visual  aids  with  29.6%.  To  this 
textbook  goes  the  laurel  v/reath  for  having  in  actual  count  more 
pictures,  maps,  graphs  and  cartoons  than  any  of  the  other  five 
books . 

This  book  of  knowledge  was  the  largest  in  actual  area 

among  the  six  books  analyzed,  yet  owned  the  lowest  percentage 
of  space  apportioned  to  printed  matter  with  70.4%. 
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Book  "C"  enhances  its  pages  with  picture -"biographies  of 
such  famous  historical  personnages  as  Thomas  Jefferson,  Andrew 
Jackson,  Sam  Houston,  Abraham  Lincoln,  Andrew  Carnegie,  Samuel 
Gompers,  Clara  Barton,  Mark  Twain  and  Franklin  Delano  Roosevelt. 

With  its  select  pictures  emphasis  is  placed  on  certain  charac- 
ters where  that  emphasis  is  due  rather  than  upon  a large  number 
of  lesser  important  people.  The  book  humanizes  and  vitalizes 
historical  characters  to  an  extent  that  the  pupil  is  almost  led 
to  identification  of  himself  with  those  persons. 

The  introductory  section  of  Book  "C"  with  artistically 
tinted  pictures  and  maps  seizes  the  attention  at  the  very  start. 

Book  MIM 

Book  "I'*  made  its  text  meaningful  with  adept  use  of  all 
four  types  of  visual  aids.  Of  the  six  books  analyzed,  this 
textbook  had  the  highest  graph  space  percentage  with  2.9^. 

The  various  graphs  seem  especially  designed  and  chosen  with 
interest  and  essential  meaning  constantly  in  mind.  In  the 
graphs  contrast  and  comparison  are  demonstrated  for  purposes  of 
clarification  when  dealing  with  masses  of  statistical  data. 

The  diagrammatic  illustrations  are  pertinent,  instructive  and 
interesting. 

Book  "I1*  had  the  highest  percentage  among  the  six  books 
examined  for  space  devoted  to  cartoons  with  4.4^.  The  relatively 
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extensive  use  of  cartoons  presents  the  democratic  theme  quite 
fully  with  special  reference  to  practical  politics. 

Each  unit  of  this  book  is  introduced  by  a two -page  spread 
of  either  a picture  or  a cartoon  which  serves  to  break  down  the 
barriers  of  resistance  to  learning. 

Of  the  cartoons  among  the  six  books  scrutinized  Book  "Irt 
had  the  highest  percentage  devoted  to  social  service  with  7.9^. 

Of  the  pictures  among  the  six  books  examined  Book  “I"  had  the 
greatest  percentage  dedicated  to  social  service  with  13.8^. 

This  accent  on  social  service  among  its  pictures  and  cartoons 
shows  that  this  textbook  was  illustrating  the  story  of  a govern- 
ment, composed  of  all  races,  creeds  and  nationalities,  truly  a 
mixed  people  united  for  the  common  welfare. 

Among  the  pictures  of  the  six  books  studied,  Book  "I"  had 
the  highest  percentage  of  pictures  that  were  devoted  to 
historical  characters  with  43.4/£  falling  in  this  category. 

Interest  was  heightened  by  pictures  of  great  Americans  inter- 
spersed throughout  the  textbook,  and  since  the  study  of  great 
men  is  often  given  the  credit  for  being  one  of  the  great  factors 
in  modeling  the  character  of  the  growing  child,  pictures  of 
these  men  must  help  in  the  behavior  transformations. 

Book  "A* 


Book  "A'1 , although  not  the  largest  book  in  total  area 
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among  the  six  hooks  studied,  did  have  the  greatest  number  of 
pages  with  796, 


In  the  actual  number  of  pictorial  and  graphic  illustrations 
this  book  places  second  in  the  line-up  of  the  six  books.  These 
representations  were  evenly  distributed  throughout  the  text- 
book with  a balance  of  history  on  the  side  of  social,  economic 
and  cultural  - as  a^Lnst  the  military  and  political.  In  the 
40d  pages  which  tell  the  chronological  story  of  378  years  of 

American  progress,  approximately  36^  of  the  pages  carry  illus- 
trations. In  the  filial  388  pages  that  tell  of  the  political, 

economic  and  cultural  growth  during  the  last  seventy-three 
years,  approximately  3 0%  of  the  pages  are  illustrated. 


Of  the  pictures  found  in  Book  "A",  79*2%  are  devoted  to 
scenes  and  processes  with  20*1%  being  apportioned  to  historical 
characters.  The  above  ratio  of  pictures  seems  pedagogically 
sound  since  mere  photographs  of  famous  personalities  have 
comparatively  little  teaching  value  because  the  reasons  that 
make  the  individuals  outstanding  are  often  missing.  On  the 
other  hand,  pictures  of  scenes  and  processes  are  representations 
of  action  that  show  a collection  of  ideas  about  a specific 
event  and  seems  to  have  much  teaching  value  in  elucidating- 
American  history. 
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Book  "L* 

Book  "L11  appears  to  show  off  its  pictures  as  almost  as 
important  as  the  printed  text  itself  for  the  understanding  and 
visualization  of  American  history.  Among  the  six  books 
examined  this  textbook  had  the  highest  percentage  of  picture 

space  with  19.8^.  The  pictures  used  were  more  than  just  a 
series  of  interesting  illustrations,  but  thoughtful  selection 

i 

and  careful  placement  served  to  tell  a rather  complete  story 
of  America. 

This  textbook  made  use  of  a large  number  of  contemporary 
pictures  which  are  of  great  educational  value.  The  purpose  of 
pictures  found  here  tended  to  clothe  the  phenomena  of  social 
life  with  reality  and  helped  to  develop  concepts  that  are 
clear  and  accurate. 

Book  "L'*  with  its  thirty- three  cartoons,  covering  fifteen 
and  one-third  pages,  placed  second  among  the  six  books  in 
regard  to  cartoon  space  with  a percentage  of  2*4^6.  This  vivid 
technique  gives  to  this  junior  high  school  American  history 
textbook  the  stamp  of  a living  narrative  rather  than  a list  of 
historical  events  or  name-date  obstacle  races. 
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Chapter  V:  Conclusion 

In  this  study  of  six  junior  high  school  American  history 
textbooks,  the  writer  has  found  that  the  visual  instruction 

contained  in  them  has  attempted  to  bring  the  pupil  near  to  a 
real  situation  by  the  use  of  pictures,  maps,  graphs  and 
cartoons • 

The  publishers  of  these  junior  high  school  American  history 
textbooks  have  fallen  in  line  with  modern  advertising  procedures 
of  big  business  who  sell  their  products  by  means  of  the 
billboard,  newspaper  and  television.  History  is  being  sold  in 
these  textbooks  by  the  proven  commercial  method  with  an  appeal 
to  the  eye. 

With  the  wide  use  of  pictures  in  the  six  books  analyzed, 
interest  was  stimulated,  text  interpreted,  attention  almost 
guaranteed  and  educative  possibilities  opened  up  with  the 
assurance  of  a receptive  frame  of  mind  on  the  pupil* s part. 

With  the  employment  of  the  different  kind  of  maps,  the 
textbooks  under  surveillance  showed  that  due  to  advances  in  the 
physical  sciences  United  States  has  a geographical  close  re- 
lationship with  all  lands;  a land,  water  and  air  bond  that  must 
be  made  safe  by  c orresponding  close  ties  of  sociological 

relationship. 

With  the  various  diagrams  and  charts  in  the  six  books, 
the  pupil  can  see  at  a glance  the  contributions  made  by  the 

60 
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various  nationalities,  races  and  creeds  in  the  settling  of 
America,  in  the  governing  of  America  and  in  the  safeguarding 


of  America, 

The  cartoons  in  five  of  the  six  textbooks  studied  were 
used  with  effect  as  a tool  in  interpreting  historical  issues 
and  events.  Since  teen-agers  think  largely  in  terms  of 
concrete  visual  images,  the  cartoons  were  employed  as  media 
for  visualizing  concepts  that  had  been  verbally  treated  in  the 
printed  text. 

In  the  six  books  under  scrutiny,  the  record  of  the  past 
was  made  present  by  having  American  history  pictured,  mapped, 

graphed  and  cartooned.  With  these  visual  aids,  the  social 
experiences  of  our  glorious  ancestry  is  highlighted  in  conrete 
and  detailed  form,  dealing  with  specific  and  unique  events 
instead  of  with  averages  and  abstractions. 

No  specific  conclusions  have  been  drawn  in  this  service 
paper  relative  to  the  advantages  or  disadvantages  of  any  one 
of  six  junior  high  school  American  history  textbooks  studied. 
The  facts  are  presented.  The  reader  may  make  his  own 
interpretations  from  the  data  given. 

In  this  study,  the  writer  has  continually  been  confronted 

with  the  realization  that  visual  aids  are  of  great  value, 
yet  they  do  not  replace  the  printed  word  or  the  teacher,  but 

they  serve  to  supplement  and  increase  the  effectiveness  of  the 
printed  word  and  the  teacher. 
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